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Abstract 
Quranic education is an important aspect in shaping the 
identity and values of Muslim societies. However, Muslim-
majority countries face various challenges in providing high-
quality Quranic education. This study aims to analyze the 
problems related to Quranic education in these countries. This 
study uses a qualitative method with a case study approach in 
several Muslim-majority countries. Data were collected 
through interviews with Quranic education experts, teachers, 
and students, as well as through document and literature 
analysis. All data were analyzed using Miles and Huberman 
analysis techniques with NVivo 12 software. The findings of 
the study indicate that challenges in Quranic education include 
the absence of laws regulating the profession of Quranic 
teachers, limited availability of qualified teachers, low 
competence in instructional management, the fact that not all 
Quranic teachers have a bachelor's degree in Quranic 
education, inadequate professional development due to lack of 
continuous training, the lack of attractiveness of this 
profession to Muslim scholars because this profession does 
not promise a future career, and inadequate teacher 
compensation. These findings underscore the importance of 
implementing systematic and strategic improvements to 
improve the quality of Quranic education. 

 
INTRODUCTION 

Quranic education has a central position in Islamic civilization and is the main 
foundation in forming the religious identity of Muslims (Stimpson & Calvert, 2021; 
Hendawi et al., 2024; Maidugu & Isah, 2024). Quranic educational institutions exist 
on various scales, both community-based, foundation-based, and official 
government institutions. The community entrusts the moral and spiritual education 
of their children to Quranic teachers who are considered capable of passing on 
noble values through reading and memorizing holy verses. (Machlis, 2025; Wright, 
2022).
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This belief gives a very vital role to Quran teachers in forming a generation 
of Muslims who are pious, have noble morals, and have spiritual depth (Abu-Nimer 
& Nasser, 2023; Berglund & Gent, 2019; Diallo, 2011; Engkizar et al., 2023; Sai, 
2018). The influence of Quran teachers goes beyond the classroom, because they 
become role models in society and are often used as references in religious and 
social matters (Altinyelken, 2021; Ezzani et al., 2023; Felsenthal & Agbaria, 2023; 
Tuna, 2022). 

Behind the enthusiasm and high attention to Quranic education, there are still 
realities that require serious attention from policy makers and the academic 
community. Many Quranic educational institutions have grown independently 
without adequate national regulations (Abdallah et al., 2021; Akbar et al., 2023; 
Kosim et al., 2023). The management system of the institution, the curriculum, and 
the quality of its teaching staff developed organically based on local initiatives and 
practical experience (Engkizar et al., 2025; Panjwani, 2017; D. Rahman & Akbar, 
2021; Statham, 2016; Van Niekerk & Verkuyten, 2018). This situation causes the 
quality of Quranic education to vary greatly between regions and between 
institutions. There are no national standards that can be used as a reference to assess 
the effectiveness of teaching, the quality of teachers, or the learning outcomes of 
students. The lack of an accreditation and evaluation system means that many 
Quranic institutions operate without supervision or professional guidance (Ayub et 
al., 2023; Fadhlurrahman et al., 2025; Zarkasi, 2021). Quran teachers play a very 
important role, but are not always supported by adequate qualifications. Most 
teachers do not have a formal educational background in the field of Quran or 
pedagogy. Many of them are self-taught or through informal channels without 
certification or systematic training (Abdalla et al., 2022; Memon et al., 2021). This 
condition has an impact on their low ability to design effective learning, conduct 
student development assessments, and manage the teaching process with an 
approach that is in accordance with the child's psychological development. This low 
instructional competence is a major challenge in ensuring the quality of 
comprehensive Quranic education, not just memorization, but also understanding 
and application of values (Blasco-Magraner et al., 2021; Darling-Hammond et al., 
2024; Muhammad, 2024). 

The lack of professional training for Quran teachers weakens the ability to 
adapt to developments in the era. The digital era demands innovation in learning 
methods and media, but many teachers do not have access to technology or training 
on its use in the context of Quran learning (Hoerudin et al., 2023; Iskandar et al., 
2025). This gap widens the gap between the needs of students and the available 
teaching capacity. Learning technologies such as interactive tajweed applications, 
learning videos, or online tahfidz platforms have not been widely used due to the 
limited digital competence of teachers. The economic conditions of Al-Quran 
teachers also affect the quality of education (Bashith et al., 2025; Faqihuddin et al., 
2024; Syarnubi et al., 2023). Most teachers work with very limited incentives, often 
without fixed wages or welfare guarantees. Their devotion is based more on 
religious zeal than on sustainable institutional support. This situation has an impact 
on low motivation to improve their quality and the lack of interest of the younger 
generation of Muslims to make the profession of Quran teacher a promising career 
choice. This profession does not yet have a clear career path and has not received 
recognition in the national education system as a strategic profession that must be 
systematically fostered and improved (Selim & Abdalla, 2022). 
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The lack of an integrated state policy on Quranic education is a structural 
factor that makes improvement difficult (Chaiya & Ahmad, 2021; Muslimany et al., 
2024). In many national education systems, Quranic education has not been placed 
on an equal footing with other disciplines. There is no national certification system 
for Quranic teachers, no standard curriculum approved by the state, and no 
supervision from professional institutions regarding the teaching process and 
student achievement (Abukari, 2014; Arat & Hasan, 2018; Barlas, 2022; Garba, 
2018). Quranic education runs between formal and informal channels without a 
strong legal basis. Quranic educational institutions are left to develop on their own 
without sufficient facilitation from the state in the form of training, funding, or 
technical support (Abdulkerim et al., 2022; Usman & Ab Rahman, 2023). The 
absence of regulations governing the profession of Quran teachers also has an 
impact on inconsistencies in the recruitment and appointment of educators. There 
are no minimum competency requirements, performance evaluation standards, or 
advanced training systems that can guarantee the quality of teachers. Quran teachers 
can come from anyone without a guarantee of having the required teaching capacity. 

This situation creates great diversity of quality in the field and makes it 
difficult to develop a consistent and measurable education system (Engkizar et al., 
2022; Gallop, 2022; Qudsy et al., 2023; Ummah et al., 2025).  Quranic education 
ultimately depends on the capacity of individual teachers and institutions, rather 
than on a solid and quality-oriented education system. The problems outlined show 
that Quranic education in Muslim-majority countries has not reached its optimal 
point. Diversity of practices, weak regulations, low teacher quality, limited 
professional training, and lack of attention to teacher welfare are interrelated and 
mutually reinforcing challenges. This situation has the potential to weaken the 
strategic function of Quranic education as a shaper of civilization and guardian of 
the morality of Muslims (Abdallah et al., 2021; Ashraf et al., 2021; Fernando et al., 
2023; Sezgin, 2023). 
  
LITERATURE REVIEW 

One relevant study in this context is the study by Basir et al., (2022) entitled 
"The relevance of national education goals to the guidance of the Al-Quran and Al-
Hadith". This study uses a qualitative descriptive method with a study of policy 
documents in Malaysia and (Bazna & Hatab, 2005; Boutz et al., 2019; Bright & 
Poole, 2025). The results of their study indicate that there is still a large gap between 
the nationally formulated Quranic education policy and its implementation at the 
grassroots level. This is due to weak institutional coordination, lack of teacher 
training, and the unequal understanding of Quranic education standards among 
local education providers. In another study conducted by Shahab, (2021) entitled 
"History and background of Madrasah education in Pakistan", a phenomenological 
approach was used to explore the subjective experiences of Quranic teachers in 
various madrasahs in Pakistan (Babajani-Vafsi et al., 2019; Pervin & Mokhtar, 2023; 
Romlah et al., 2023). This study highlights high workloads, lack of professional 
training, and the absence of career paths as causes of low teacher motivation. They 
conclude that without strong institutional support, the quality of Quranic teaching 
will depend heavily on teachers' personal initiatives, which tend to vary significantly 
across regions. Meanwhile, Valdeolmillos et al., (2024) through his article "The 
historic city of Benghazi in Libya: Towards a holistic post-conflict reconstruction", 
used a case study method to examine Quranic education in post-conflict areas in 
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Libya. He found that many tahfizh institutions operate without a standard 
curriculum and without professional supervision. In this situation, Quranic 
education is more informal and symbolic, so it is not effective in forming a deep 
understanding of Quranic values. This study emphasizes the importance of state 
support in rebuilding a functional and quality Quranic education system in areas 
experiencing social dislocation. 

 To understand the trends in research topics related to the profession of Al-
Quran teachers more comprehensively, a bibliometric analysis was conducted using 
VOSviewer software (Fadhilah et al., 2023; Pandia et al., 2023; Rahman et al., 2020, 
2024). This analysis aims to identify keyword co-occurrence patterns in relevant 
scientific publications. Through this approach, the conceptual structure and 
direction of global research focus on the role, challenges, and professionalism of 
Quran teachers can be mapped. This visualization technique is important in 
showing how a topic develops, thematic clusters that are formed, and dominant 
keywords that are often studied in the literature. The resulting visualization provides 
a comprehensive picture of the distribution of academic discourse related to the 
profession of Quran teachers in scientific databases. By mapping interrelated 
keywords, this analysis can strengthen the theoretical framework of the research 
and show gaps in studies that have not been widely explored. Figure 1 below shows 
the results of the visualization of the keyword network map analyzed through 
VOSviewer based on publications collected from international databases such as 
Scopus.  

 
 

Fig 1. Visualization Analysis of Keyword Network using VOSviewer 
Figure 1 shows a visual map of the results of bibliometric analysis using 

VOSviewer software, which maps the interconnectedness of keywords in scientific 
publications on the theme of Quran education and the issues surrounding it. This 
map illustrates the conceptual structure in the field, where each node represents a 
keyword that frequently appears in the literature, while the connecting lines (links) 
show the relationship between terms based on co-occurrence. In general, there are 
several striking thematic clusters. Keywords such as "Quran", "education", 
"religious education", and "islamic education" are very dominant central nodes, 
indicating that academic literature tends to cluster on issues of religion-based 
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education and teaching the Quran in general. Meanwhile, the relationship with 
words such as "students", "literacy", and "reading" indicates that most studies also 
highlight aspects of students' basic competencies in reading and understanding the 
Quran. However, the results of this visualization also indicate fragmentation in the 
approach to Quran education. For example, the “Quran” node is not very closely 
connected to “teacher training” or “pedagogical models,” indicating that the issue 
of teacher quality and teaching methods has not been a major focus in the global 
literature. This indicates a serious gap, where the problematic qualifications of 
Quran teachers, the lack of formal training, and the lack of methodological 
innovation have not been studied in depth. 

Furthermore, the connections between keywords such as “religion,” 
“depression,” and “adolescents” suggest a psychosocial dimension to religious 
education, including in the context of adolescents seeking spiritual identity. 
Unfortunately, this node is relatively separate from the topic of “Quran,” indicating 
a lack of integration of the Quranic education approach with modern psychological 
and sociological approaches. The colors in the graph also indicate the dominant 
publication year with the blue to yellow gradient representing the period 2019 to 
2023. It can be seen that the topic of “quran” is still actively researched until 2023, 
but its connections with themes such as “information systems” and “mathematics 
education” are more focused on STEM approaches, rather than spirituality or 
methods of teaching the holy book. 

From this analysis, it can be concluded that although Quran education 
occupies an important position in the literature, there is a significant research gap 
related to aspects of teacher professionalism, learning modules, so that this study is 
worthy of being conducted to provide a comprehensive picture of these challenges. 
The focus of the study is directed at an in-depth analysis of the institutional 
structure of Quran education, teacher capacity, learning systems, and policies that 
apply in a number of Muslim countries. With a cross-country case study approach, 
this study collects qualitative data from various socio-cultural contexts to capture 
the complexity of the problems that occur in the field. The purpose of this study is 
to identify the root of the problem, compile a challenge mapping, and suggest 
relevant and applicable strategic solutions. The main contribution of this study lies 
in the effort to integrate cross-country perspectives in understanding the dynamics 
of Quran education globally. By comparing various national and institutional 
contexts, this study not only provides a situational picture, but also opens up space 
for international reflection and collaboration in formulating joint policies. Quran 
education can no longer be viewed as a local or traditional affair alone, but as an 
integral part of the agenda of community development that demands modern, 
professional, and sustainable management. 

 
METHODS 

This study uses a qualitative approach with a multisite case study design to 
explore in depth various issues of Quranic education in countries with Muslim 
majorities (Garrod & Nicholls, 2022; Putri et al., 2025; Rosidin et al., 2024). The 
qualitative approach was chosen because it is in accordance with the research 
objectives which aim to understand social reality and educational phenomena 
contextually, in-depth, and holistically. Data collection was carried out using three 
main techniques, namely in-depth interviews, documentation studies, and scientific 
literature reviews, to provide a theoretical perspective and enrich understanding of 
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field findings. The collected data were analyzed using the interactive model from 
Miles and Huberman, which consists of three main steps: data reduction, data 
presentation, and drawing conclusions (Febriyanti et al., 2024; Handoko et al., 2023; 
Rahman, Kaema, et al., 2024). The data reduction process was carried out by sorting 
relevant data from interview transcripts, documents, and literature to then be coded 
based on main themes such as teacher quality, national policies, learning 
management, and institutional support. After that, the data was presented in the 
form of descriptive narratives and thematic matrices to facilitate the data collection 
process, by utilizing the help of NVivo 12 software to systematically map categories 
and relationships between themes (Delavari et al., 2020; Everythinget al., 2022; 
Engkizar et al., 2023). Conclusions are drawn inductively, based on patterns that 
emerge from data interactions, and validated through source triangulation and 
member checking with a number of key informants. To maintain the validity and 
integrity of the data, this study applies four qualitative validity criteria according to 
Lincoln and Guba, namely credibility, transferability, dependability, and 
confirmability. The entire flow of this research can be seen in Figure 2 below: 

 

 
Fig 2. Research Flow Diagram (Qualitative Multisite Case Study) 

 
RESULT AND DISCUSSION  

Quranic education in Muslim-majority countries shows complex dynamics 
and involves various structural, cultural, and professional dimensions (Utari et al., 
2024). The results of this study indicate that the Quranic education system has not 
been fully developed as an integral part of a modern and standardized national 
education framework. As the community's need for Quranic education increases, 
challenges at the institutional and human resource levels are also increasingly 
apparent (Febriani et al., 2022; Mutathahirin et al., 2022; Pisani & Buehler, 2017; 
Sultanik et al., 2022). Data collected from six Muslim-majority countries show that 
the gap between the idealism of the Quranic teachings and the reality of educational 
practices is still quite wide. In this context, Quranic education not only faces issues 
of quantity, but also the quality and sustainability of its institutions. The process of 
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transmitting this revealed knowledge requires an established system, trained 
teachers, and public policies that consistently support it. Efforts to improve the 
quality of Quranic education need to be designed not only in a spiritual framework, 
but also in the logic of a professional education system. This need becomes very 
important along with the growing aspirations of Muslim communities who want 
Quranic education that is not only symbolic, but functional and solution-oriented. 
In the global spectrum, strengthening the Quran based education system is also one 
indicator of the success of the revitalization of Islamic values in the contemporary 
social order. Failure to respond to this challenge can lead to inequality in the mastery 
of the noble values of the Quran among the current generation of Muslims. 
Therefore, Quranic education needs to be positioned as a core system in building 
the quality of Muslims (Rahman, et al., 2024; Saputra et al., 2023) 

One of the important findings of this study is related to the absence of official 
regulations governing the profession of Quran teachers nationally. Countries such 
as Indonesia, Egypt, Libya, and Yemen do not yet have specific laws that provide 
structural legitimacy for Quran teachers as part of the formal education profession. 
In practice, Quran teachers are recruited informally by communities or community-
based institutions without a clear accreditation or certification system. This 
structure creates conditions that are not uniform in terms of qualifications, 
responsibilities, and professional protection. A lecturer at Al-Azhar University 
revealed that tahfidz institutions in Egypt are growing rapidly but are not 
standardized (Istiqamah et al., 2024; Mahira et al., 2024; Mustafa et al., 2025). There 
are no national parameters that can ensure the quality of Quran teaching as a whole. 
The position of Quran teachers who are not legally protected makes them 
vulnerable to exploitation and neglect of their rights. When there is no legal 
instrument that regulates their duties, rights, and standards, efforts to improve 
quality will always be limited. The presence of national regulations will not only 
protect teachers, but also provide social legitimacy that has been absent so far. With 
strong legality, this profession can be pushed into the national profession map on 
par with general subject teachers. This will also open access for Quran teachers to 
receive coaching, training, and a sustainable professional career. 

The availability of competent teachers in the field of the Quran is also a 
central issue. Most Quran education institutions in the countries studied rely on 
teachers who have memorized the Quran, but do not always have adequate 
academic backgrounds. In an interview with one of the heads of a tahfidz institution 
in Tripoli, Libya, it was found that the difficulty in recruiting quality teachers 
encouraged institutions to use high school graduates or local communities who 
have memorized the Quran. This phenomenon occurs because teachers with higher 
education backgrounds prefer other professions that are considered more 
economically and socially prospective. With conditions like this, the teaching and 
learning process becomes limited in the technical aspects of reading or memorizing, 
without being accompanied by a reflective, analytical, or contextual approach to the 
verses of the Quran (Akmal et al., 2024; Guspita et al., 2025). Quran education 
becomes devoid of the dimensions of thought and spirituality due to the absence 
of the intellectual capacity of its teachers. When the quality of teachers is low, the 
potential for students to develop as a whole will also be hampered. The teaching 
process that only focuses on memorization without deepening the meaning risks 
producing a generation of memorizers without understanding. Collective efforts are 
needed to attract superior graduates from Islamic universities to be willing to devote 
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themselves to Quran education. This step can be started by providing a special 
recruitment path for Quran scholars to become certified teachers. 

Instructional management is the next dimension that shows significant 
weaknesses. Many Quran teachers do not have basic skills in lesson planning, the 
use of various instructional strategies, and the ability to conduct formative and 
summative learning assessments. The learning process applied is still very traditional 
and oriented towards the method of repeated memorization. Students are not 
encouraged to understand the meaning, value, or context of the verses being 
studied. A tahfidz student from Lahore, Pakistan, said that during his studies, he 
was only asked to memorize without any explanation of the meaning. Teachers tend 
to be rigid and do not open up space for dialogue or exploration. This situation 
reflects very real pedagogical limitations and indicates a lack of professional training 
in more effective and humanistic learning management. The Quran education 
curriculum in many institutions also does not accommodate thematic, contextual, 
and integrative approaches that encourage active student involvement. Most 
teachers only repeat memorization without adequate variation in methods. In the 
long term, this causes boredom and even resistance from students to the learning 
process. An approach that is not relevant to students' needs will make it difficult to 
internalize Quranic values in depth. Effective education must connect text, context, 
and real-life action. 

Another factor that emerged was the weak academic qualifications of Quran 
teachers. The majority of teachers involved in this study did not have a bachelor's 
degree in Quran studies or Islamic education. This condition was found consistently 
in both formal and non-formal institutions. A tahfidz teacher in Koto Tangah, 
Indonesia, said that he taught based on the experiences and methods inherited from 
his previous teacher. There were no technical guidelines, formal training, or 
curriculum tools that could be used as references. This shows that there is a gap in 
the system in ensuring the quality of teaching staff. When the learning process relies 
on personal experience and hereditary methods, instructional innovation becomes 
difficult to grow and develop. The disconnect between the academic world and field 
practice in Quran education is still an unsolved challenge. Quran teachers should 
ideally master the science of pedagogy, educational psychology, and technology-
based learning strategies in order to be able to answer the challenges of the times. 
Academic qualifications are also important to bridge the gap between classical texts 
and the contemporary needs of the younger generation. With a strong educational 
background, Quran teachers will have competitiveness and a strategic position in 
the national education system. 

Quranic education also faces serious challenges in terms of training and 
ongoing professional development. In most of the countries studied, teacher 
training is only available in large cities or is provided by non-governmental 
organizations to a limited extent. There is no structured nationwide training 
program. A postgraduate student from Egypt said that she had participated in a 
Quranic teacher training program that was very helpful, but the training was only 
held in the capital and did not reach the regions. This inequality in access creates a 
competency gap between regions. The unequal distribution of training models has 
widened the disparity in teacher quality between the center and the regions. 
Teachers in remote areas often do not have access to the latest information on 
teaching methods, curriculum innovations, or relevant assessment strategies. When 
training is only based on location and not needs, it will be difficult to create 
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equitable quality education nationally. Training should be conducted regularly, 
structured, and based on competencies designed by official Islamic education 
authorities. This effort can also be done by utilizing digital platforms to reach areas 
with limited infrastructure. 

The professionalization of Quran teachers is also influenced by social and 
economic perceptions of the profession. In many Muslim countries, the profession 
of Quran teachers is not yet considered a promising career path. Graduates of 
higher education tend to choose other career paths due to low incentives, lack of 
social security, and the absence of a clear career path. A head of a private madrasah 
in Libya stated that their biggest difficulty was in recruiting young teachers with 
high academic backgrounds. Many potential graduates chose more stable jobs. 
When a profession does not provide decent welfare prospects, regeneration will be 
slow. The interest of the younger generation in pursuing the profession of Quran 
teachers is greatly influenced by the existence of an incentive system and social 
recognition given to the profession. In various studies, it has been proven that 
financial factors are one of the strong indicators that determine the career choice 
of a bachelor's degree graduate. If Quran teachers continue to be placed in a 
marginal position without a career development structure, the quality of human 
resources in Quran education will find it difficult to make significant progress. 
There needs to be policy affirmation that makes this profession an official career 
path with legal recognition and performance-based incentives. 

Compensation is a crucial factor that influences the motivation and 
sustainability of the Quranic teaching profession. The majority of teachers 
interviewed said that they receive irregular wages, and in some cases, they are not 
paid at all. A teacher from Yemen explained that he teaches out of a sense of 
devotion, but if there were other alternative jobs, he would not continue the 
profession because he would not be able to meet his family's needs. This situation 
creates inadequate working conditions and affects teachers' productivity and loyalty 
in the long term. Low incomes force teachers to look for additional work to survive, 
so that the quality of time and energy for teaching is limited. When teachers cannot 
meet their basic needs, the ideal teaching mission will easily be displaced by 
economic pressures. Fair compensation is not only a teacher's right, but also a basic 
requirement to ensure professionalism and dedication. A system of allowances, 
performance-based incentives, and social security needs to be included in the 
national policy framework so that Quranic teachers can carry out their duties 
optimally and sustainably. The state has a strategic role in building structural 
incentives for this profession through appropriate budget allocation. 

All these findings indicate that the challenges of Quranic education are 
systemic and complex, encompassing structural, pedagogical, and socio-economic 
aspects. The absence of regulation, inequality of qualifications, lack of training, and 
low incentives create a cycle of stagnation that threatens the future of Quranic 
education. Without comprehensive intervention from the state and participation of 
the wider community, Quranic education will find it difficult to develop 
professionally, adaptively, and with quality. Synergy is needed between the 
government, educational institutions, religious organizations, and the private sector 
to build a solid and sustainable system. One of them is through recognition of the 
Quranic teacher profession in the national system and improving quality through 
certification, training, and award programs. Structural change requires a regulatory 
and political framework for education that supports strengthening Islamic values 
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in a modern context. Reform of the Quranic education system needs to be part of 
the national development agenda that integrates spiritual, intellectual, and social 
aspects. Expanding access to quality Quranic education must be supported by 
policies that are oriented towards improving teacher quality, updating the 
curriculum, and public participation. This system will be the foundation for the 
formation of a generation of Muslims who have integrity, insight, and global 
competence. 

In overall reflection, the challenges of Quranic education can be mapped as 
systemic problems that are interconnected and rooted in weak public policies, 
limited human resources, and the absence of a comprehensive quality management 
system. The ideal education process requires teachers who not only master the 
contents of the Quran, but also have expertise in transforming the values of 
revelation into life guidelines that are relevant to the context of the times. A quality 
Quranic education system is not born from religious enthusiasm alone, but also 
from a policy strategy that supports the development of the capacity of institutions 
and educators. The success of Quranic education is highly dependent on the extent 
to which the state and society are able to build an inclusive and progressive 
education ecosystem. Strengthening the capacity of Quranic-based educational 
institutions will have a direct impact on the development of the character of 
Muslims who are spiritually strong and socially empowered. Within this framework, 
Quranic education must be a strategic policy priority and not merely treated as 
complementary or symbolic education. A comprehensive restructuring of the 
Quranic education system will make a real contribution to achieving sustainable 
development goals in the Muslim world. 

 
CONCLUSION 

Quranic education in Muslim-majority countries still faces serious structural 
challenges. The results of this study indicate that the absence of national regulations 
on the Quranic teaching profession, the low academic qualifications of teaching 
staff, the lack of ongoing training, and low compensation are the main obstacles in 
realizing professional, adaptive, and quality Quranic education. Inequality in the 
traditional and non-contextual instructional approach strengthens the gap between 
community expectations and the reality on the ground. Comprehensive 
improvements are needed so that Quranic education does not only function as a 
ritualistic space, but also as a vehicle for intellectual and social transformation that 
is relevant to the demands of the times. This study has limitations in terms of 
geographical coverage and depth of field data. The study was conducted in six 
Muslim-majority countries that represent a variety of socio-political conditions, but 
has not yet reached Sub-Saharan Africa or Central Asia which also have unique 
Quranic education dynamics. The interviews conducted were limited to education 
figures and practitioners who were accessible to the research team, so they did not 
fully reflect the diversity of grassroots perspectives. For further research, it is 
recommended that broader exploration be carried out in areas that have not been 
widely covered by Quranic education studies, and that a mixed methods approach 
be used to obtain quantitative data that supports the validity of the findings. In 
addition, longitudinal studies are needed that can monitor policy changes, 
professional perceptions, and the impact of teacher training in the long term. With 
a more comprehensive approach, it is hoped that the development of the Quranic 
education system in the future can be evidence-based and answer the needs of 
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