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Abstract 
Education is one of the most basic and obvious needs of a 
society, which plays a significant role in human progress and 
development. It empowers people intellectually and spiritually 
and leads to improvements, innovations, and discoveries. In 
Afghanistan, especially after the formation of the interim 
government, significant progress has been made in education. 
However, challenges remain, including the gender gap in 
education. While measures have been taken, the participation 
of girls in schools and universities, especially in rural areas, is 
low due to cultural and traditional restrictions. In the past, the 
Taliban has caused irreparable damage to the Afghan 
education system, especially for girls. This article investigates 
the impact of Taliban rule on women's education in 
Afghanistan. The Taliban's strict interpretation of Islamic law 
has severely restricted women's rights, including access to 
education. The study utilizes a qualitative research method 
specifically a case study approach, including semi-structured 
interviews and document analysis, to gather data on the 
Taliban's policies, the evolving practices regarding women's 
education, and the influence of Afghan culture and social 
values. The findings highlight the significant challenges faced 
by women in accessing education, such as cultural attitudes, 
poverty, and security concerns. Despite efforts to improve 
women's education, there are concerns about the future under 
the recent return of the Taliban to power. The study highlights 
the need for multi-faceted strategies, including challenging 
Taliban ideology, increasing awareness, imposing restrictions, 
and providing suitable solutions to promote women's 
education. Overall, sustained efforts and long-term 
commitments from various stakeholders are crucial in 
overcoming challenges and ensuring sustainable change in 
women's education under Taliban rule in Afghanistan. 

 
INTRODUCTION 

Women's education in Afghanistan has been deeply impacted by the rule of 
the Taliban, a militant extremist group that has enforced strict interpretations of 
Islamic law (Singh, 2022). Under their regime, women have faced severe restrictions 
on their rights, including access to education. The Taliban has historically banned 
girls from attending school, destroyed educational institutions, and implemented 
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strict gender segregation policies, leading to profound consequences for 
women's economic and social status. Efforts have been made to improve 
women's education in Afghanistan, but cultural attitudes, poverty, and security 
concerns continue to pose significant challenges (Najibi & McLachlan, 2023; 
Mashwani, 2017; Wahyono, 2022). The recent return of the Taliban to power 
raises concerns about the future of women's education and rights in Afghanistan. 

During the two periods of Taliban rule (1996–2001) and (2021–now), 
many women and girls were deprived of further education and work, and this 
regime applied severe gender segregation, which practically prevented girls and 
women from attending schools and universities (Hanif et al., 2022; Qahar 
Sarwari & Adnan, 2023). In addition, the curriculum taught under the Taliban 
regime was heavily influenced by their ideology and prioritized religious subjects 
while neglecting other subjects such as natural and social sciences, mathematics, 
and modern languages (Kumar, 2019; Mulholland, 2023; Pherali & Sahar, 2018). 
The education and labor situation in Afghanistan improved after the fall of the 
Taliban regime in 2001. 

Women in Afghanistan have made significant progress in the last few 
decades. Participation and presence of women in politics, work, education, 
sports, and social and cultural activities are among the most important 
achievements of women (Çevik et al., 2021; Wimpelmann, 2015). In addition, 
during this period, hundreds of thousands of girls received the right to 
education, and tens of thousands of girls went to university. Women in 
Afghanistan achieved progress in their education, work, and other rights after 
the rule of the Taliban (Albrecht et al., 2022; Yousufi, 2021). And most of the 
girls and women went to schools and universities; in addition, programs such as 
raising awareness and upgrading women's skills were also held. During this 
period, women were able to participate in the houses of representatives, urban 
and rural councils, and other government. While women were barred from 
participating in political issues in the past, now a large number of women are 
active at the political level. Women are actively working in various economic 
sectors such as agriculture, commerce, public and private organizations, etc. 
While women faced limitations in the past, they are now present in many sectors. 
Women in Afghanistan are also active in various artistic and cultural fields. They 
are present in fields such as music, poetry, painting, literature, etc (Albrecht et 
al., 2022; Saeed, 2015; Yousufi, 2021). 

The Taliban's return to power in 2021 has raised concerns about the future 
of women's education in Afghanistan (Raouf, 2023). While the Taliban have 
made statements that they are willing to allow girls to go to school under certain 
conditions, reports of Taliban fighters attacking and killing female students and 
teachers cast doubt on the veracity of these statements. During the two periods 
of Taliban rule, women have faced an uncertain future in the field of education. 

During the first period of Taliban rule, from 1996 to 2001, the group 
banned girls from going to school and women from working outside the home 
(Hanemann, 2015). The Taliban also destroyed schools and universities that 
allowed female students and teachers. By implementing their interpretation of 
Islamic laws, has been shown to have negative consequences for women's 
education, work, and rights. The Taliban's opposition to girls' education is based 
on its extreme ideology, which considers women's role to be only at home 
(Khoja-Moolji, 2015). And during their two rounds of rule, they imposed a strict 
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ban on women's rights to education, work, and activities. This ban had 
consequences for the economic and social status of women. The recent return 
of the Taliban to power in Afghanistan has raised concerns about the potential 
impact of women on their education, work, and rights, and they are worried 
about losing their decades of gains in various sectors and returning to the dark 
future of the first round (Noury & Speciale, 2016). 

Investigating the status of women's education under Taliban rule is the 
title of the article, and the purpose of this article is to provide a comprehensive 
analysis of the issue of women's education under Taliban rule in Afghanistan, 
including the historical background, current situation, potential results (Yaqubi 
& Mehrnoosh, 2023). The education of women under Taliban rule is a complex 
and deeply worrying issue. When the Taliban came to power in Afghanistan in 
the late 1990s, they implemented strict policies that severely limited women's 
access to education. Girls were forbidden to go to school, and women were not 
allowed to work outside the home and could not even leave the house without 
a sharia mahram. Since the fall of the Taliban regime in 2001, efforts have been 
made to improve women's access to education in Afghanistan (Kayen, 2022).  

The Afghan government, international organizations have worked to build 
schools and universities, train teachers, and provide scholarships and other 
support for girls and women. As a result, the number of girls who went to school 
increased significantly, and the literacy rate of women reached about 30% 
(McCleary-Sills et al., 2015; Stromquist, 2015). However, there are still many 
challenges to improving women's access to education in Afghanistan, including 
cultural attitudes, poverty, and security concerns. However, the situation remains 
fragile, and there are concerns that the Taliban's recent return to power will once 
again limit women's education. The Taliban have announced that they will allow 
girls to attend school, but it remains to be seen how this will be implemented in 
practice. Everyone's access to education is one of the most basic rights of every 
citizen, and unfortunately, half of the society in Afghanistan is deprived of this 
right. Depriving half of society of education based on gender discrimination is 
the cruelest action of the Taliban in 21st century. 

The novelty of this research lies in its investigation of the current state of 
women's education under the Taliban's regime, addressing the potential 
challenges and opportunities for progress in the aftermath of the group's recent 
return to power (Asril et al., 2023). By examining the multifaceted factors 
impacting women's education, this research aims to contribute to the 
development of effective strategies and interventions that promote women's 
access to education and empower them to play active roles in the development 
of their country. The findings of this research can inform policy 
recommendations and guide efforts to counter the Taliban ideology, increase 
awareness, impose restrictions, and provide suitable solutions to ensure the 
advancement of women's education in Afghanistan. 

The research is conducted to find answers to the following questions: 
How has the Taliban government affected girls' rights to education in 
Afghanistan? What are the Taliban's specific policies and practices regarding 
women's education in Afghanistan, and how have they evolved over time? And 
what extent do Afghanistan's culture and social values affect women's access to 
education, and what strategies have been effective in promoting women's 
education in this regard? 
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LITERATURE REVIEW 
The issue of women's education under Taliban rule in Afghanistan has 

been the subject of extensive research by researchers and experts in various 
fields, including education, gender studies, and international development. 
Before the Taliban came to power in the mid-1990s, women had made 
significant gains in education, with more girls attending school and women 
participating in higher education and the workforce. However, the Taliban's 
strict interpretation of Islamic law has led to significant restrictions on women's 
education and other rights (Engkizar et al., 2021). This literature review examines 
the impact of the Taliban regime on women's education, the consequences of 
these restrictions, and efforts to improve women's access to education in 
Afghanistan.  

Many articles have been written about education and women. in addition 
to extensive research by researchers and experts in this field, the institutions and 
countries involved in the Afghan issue consider issues such as women's access 
to education, respect for basic human rights and freedom, and respect for the 
rights of minorities as the most important conditions for recognition (Feyyaz, 
2016; Ghasemi, 1999; Gupta, 2019; Lo et al., 2023). Knowing that this diet has 
been laid The Taliban came to power in Afghanistan in 1996 and immediately 
implemented strict Islamic laws.  

One of the most important restrictions imposed by the Taliban was on 
women's education and work. They believed that women should not be educated 
and should only stay at home to take care of their families. The Taliban forbade 
women from going to schools, universities, or any other educational institution 
(Yousufi, 2021). The ban on women's education under the Taliban regime had a 
devastating effect on women's access to education. According to Harsch et al., 
(2021); Niaz Asadullah et al., (2019), only 5% of women in Afghanistan were 
literate, compared to 38% of men. This gap increased during the Taliban regime. 
Lack of education has also limited women's economic opportunities and 
contributed to their marginalization in society. 

The educational restrictions on women during the Taliban era had 
significant consequences for society. Women were denied the opportunity to 
develop their potential, and many lost critical skills and knowledge that could 
have helped them improve their lives and contribute to their communities. In 
addition, the lack of educated women has contributed to Afghanistan's overall 
economic and social underdevelopment (Sahar & Kaunert, 2021). In the second 
period of their rule, the Taliban continued to repeat the tragedy of the first. 
According to reports, the Taliban imposed restrictions on women's education, 
work, and activities in the first days of their rule. Women were forbidden to go 
out, work in offices, or attend schools and universities. All of these barriers have 
raised concerns about their long-term impact on women's educational and career 
opportunities in Afghanistan.  

In addition, later women have imposed new restrictions on women's 
activities in public places. Women are required to wear a veil when leaving the 
house and be accompanied by a sharia mahram. This has raised significant 
concerns about women's safety and ability to access basic services such as health 
care. After the restrictions imposed by the Taliban, a number of women in Kabul 
and other provinces started a civil protest, but unfortunately, these 
demonstrations were violently suppressed, and these women faced the violence 
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and mistreatment of the Taliban. And this has caused significant concern about 
the safety of women and the possibility of widespread human rights violations 
under the Taliban regime. 
Women and education in two periods of Taliban rule (1996–2001) and 
(2021–present) 

The first period of Taliban rule began after the overthrow of the 
Mujahideen government in 1996. When the Taliban came to power, a dark 
period for Afghanistan's education began, and it didn't take long for the anti-
human policies of this group to reveal their true face. Dictatorship and terror 
reigned. The use of devices such as photography cameras, filming, video, and 
television was declared forbidden. The period of this group can be described as 
the dark age of education. Because they were alien enemies with knowledge. 
Especially new knowledge never had a place in that regime. During the same 
period of power, schools, especially girls' schools, were closed. And women and 
girls were officially forbidden from going to offices or working outside the home 
and were forced to stay at home. But what the Taliban did in boys' schools was 
to replace the main themes of Islamic teachings, so that the main and basic 
themes are completely out of the curriculum, were dismantled (Krzyżanowski, 
2022).  

The pessimistic policies of the Taliban had significant effects on the 
freedom and lives of women. According to Hervey, (2023); Nakanishi, (2022), 
on September 28, 1996, the Taliban announced the order of their Amirul 
Momineen through Radio Sharia that women are completely prohibited from 
working abroad and girls can no longer go to school. About 250 women in Herat 
province disobeyed this order. As a result, they were brutally beaten by Taliban 
forces for not respecting Islamic rule. During the first period of Taliban rule, 
women were only allowed to work in the medical field, especially in the Kabul 
Medical School, where they could treat and care for female patients. These five 
years have been quite dark in terms of women's access to education. In 2001, the 
Taliban announced that women could receive education after implementing a 
special law, but they did not implement such a law until the last day of their rule 
(Khwajamir, 2016). 

On August 15, 2021, the Taliban came to power in Afghanistan again, and 
with the coming to power of this group, two decades of achievements in the 
fields of freedom of speech, democracy, the right to work and education for 
women, establishing relations with the world, freedom of the press, and other 
developments were destroyed. After coming to power, the Taliban claimed that 
they would behave more moderately than before and that women would be 
allowed to study, work, and engage in social activities, but these promises were 
nothing but deception. In the first days of their rule, the Taliban announced an 
interim government, and the interim cabinet of the Taliban did not have any 
female members. The Taliban issued a statement asking women to stay at home. 
However, women's demonstrations with the slogan "women's rights are equal to 
men's". Education, work, freedom moving towards settlement the champion 
cabinet with the presence of women" marched in different parts of Afghanistan 
to demand their rights (right to education, work, and freedom), and due to the 
return of the Taliban movement to power in Afghanistan, the women of this 
country are facing a very ambiguous situation. 

A quote from a women's rights activist about the provision of their rights 



Investigating the Status of Women's Education under Taliban Rule 

International Journal of Islamic Studies Higher Education 

Vol. 2, No. 3, pp. 205-222, 2023 

 

210 

 

 

by the Taliban: "Afghan women's demand from the Islamic Emirate government 
is not to ignore women, not to trample on women's rights, and not to take away 
opportunities from Afghan women under various pretexts". He further added: 
"We want that if the government is inclusive, if you want the system to survive 
and not collapse, the role of women in the government of the Islamic Emirate 
should not be ignored." The Taliban's restrictions on the education of millions 
of Afghan women and girls have various consequences for women, society, and 
the future generation. In the short term, it limits women's and girls' opportunities 
for personal growth and development and hinders their ability to contribute to 
their families, communities, and wider society. Lack of education also 
contributes to poverty and economic insecurity, which can have significant social 
and economic consequences. 
Who is the Taliban? 

The Taliban is an armed group with extreme Islamist ideas. It was formed 
in Kandahar, Afghanistan, in 1994 and was overthrown by the USA-led coalition 
in 2001. At first, there was a group of Mujahideen who fought against Russia like 
other Mujahideen, and it slowly turned into a fast-growing Pashtun movement 
that ruled Afghanistan for two rounds. The founder was Mullah Muhammad 
Omar, one of the local clerics who led this group until his death in 2013. 

The Taliban believe in a government that is governed by "Amir al-
Mu'minin" and use the word "Amir al-Mu'minin" in its fundamentalist meaning. 
Amir al-Mu'minin does not need to be elected by the people, and therefore he 
will not be accountable to anyone. Based on this intellectual theme, not only 
women but all citizens of the property and obedience of Amir al-Mu'minin are 
considered citizens with rights. The concept of religious legitimacy of Amir al-
Mu'minin as the highest authority of the country does not recognize elections or 
an elected government (Pennell, 2016; Sharon, 2017). 

Taliban ideology is based on an interpretation of Sunni Islam, and they 
believe in establishing an Islamic Emirate in Afghanistan. Regarding the 
education of women, they believe that women should not be exposed to non-
religious teachings because this is considered against Islamic teachings. They also 
believe that the main role of women should be inside the home, and the 
education of women can lead to their liberation and empowerment, which, in 
their opinion, is a threat to their fundamentalist ideology. The Taliban's rule was 
based on its strict interpretation of Islamic Sharia. Public executions and 
whippings were common, and women were largely prohibited from studying or 
working and were forced to wear a burqa or headscarf in public. The Taliban 
banned Western books and movies and destroyed historical monuments of other 
traditions and cultures, including the 1,500-year-old Buddha statue in the 
Bamyan province (Hervey, 2023). 

As for Islam, it has always emphasized education, and they consider 
individual and social development and progress to be dependent on education. 
In addition, there are many verses and hadiths. God has assumed that every 
Muslim has the right to study and learn, regardless of gender. "Iqra" is the first 
word that God revealed to the great prophet of Islam, Muhammad (PBUH). The 
declension of "Iqra" as the first word indicates the importance of learning. 
Considering the importance of science and knowledge, the religion of Islam has 
assigned the task of learning them to Muslim men and women (Paivandi, 2019). 
Quran Surat Az-Zumar verse 9; 
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 …قُلْ هَلْ يَسْتَوِي الَّذِينَ يَ عْلَمُونَ وَالَّذِينَ لََ يَ عْلَمُونَ 
Meaning; "…Are those who know and those who do not know equal?" 

Quran Surat Tahaa verse 114 

 … وَقُلْ رَبِ  زدِْنِ عِلْمًا
Meaning; "…Lord, increase my knowledge" 

Quran Surat Al-Alaq verse 1-5 

نْسَانَ مِنْ عَلَقٍ)١اق ْرأَْ بِِسْمِ رَبِ كَ الَّذِي خَلَقَ) (اق ْرأَْ وَرَبُّكَ ٢(خَلَقَ الِْْ
(٥نْسَانَ مَا مَْْ يَ عْلَمْ)(عَلَّمَ الِْْ ٤(الَّذِي عَلَّمَ بِِلْقَلَمِ)٣الَْْكْرَمُ)  

Meaning; “1) Read! In the name of your Lord who created, 2) he has created man from blood 

3) Read And your Lord, the most glorious 4) who teaches (man) with a pen 5) he 

teaches man what he does not know…” 

 Two important and fundamental sources in the religion of Islam are the 
Quran and the hadiths of the Prophet, and these two sources emphasize the 
learning of men and women. So, on what basis do the Taliban prevent women 
from getting an education? It is a question that has not yet been answered by 
anyone from this group. 

Afghanistan is home to different ethnic and linguistic communities: 
Pashtuns, Tajiks, Hazaras, Uzbeks, Turkmens, Baloch, etc., each with their own 
unique cultures and traditions. Afghan culture has a significant impact on 
women's education in the country. Historically, Afghan society has been deeply 
conservative and patriarchal, with traditional gender roles limiting women's 
access to education and public life. The traditionality of Afghan society and 
discrimination between men and women are two of its cultural and social 
inadequacies. 

There is a change in attitude towards the education and work of women 
and girls in different provinces and communities. There are some communities 
and regions where people have a high level of education and encourage girls to 
continue their education, which leads to the development of society. turn around 
for example, in Afghanistan, the Hazara community has more educated women 
and girls compared to other communities because the leaders and elders of this 
community have always supported women’s and girls in education (Hervey, 
2023; Nakanishi, 2022). In addition, there are groups in Afghan society that may 
limit women's access to education, consider girls' work and education a source 
of shame, and consider women to be the second sex.  

For example, a number of Pashtun people explain and justify their special 
approach to women by relying on the "Pashtun Wali" ritual, and in this ritual, it 
is practically impossible to place independence as given to women in Pashtun 
tribes. The identity of women can be defined next to that of men, and for this 
reason, they use women and girls as tools in tribal fights and even to pay off 
debts (Gupta, 2019; Wahyono, 2022). However, it is important to note that not 
all Afghan cultural and religious traditions are inherently against women's 
education. In fact, there are many communities in Afghanistan that have a long 
history of supporting women's education and, despite significant challenges, 
have made significant progress in improving women's access to education over 
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the past few decades. 
Women and an unclear future 

A woman is a mother, and a mother is the first teacher for a child. For the 
development of a society, it is necessary for women and girls to be educated in 
order to present a literate generation to society. The position of mothers in the 
structure of a society is very vital, and the progress or failure of a society can be 
attributed to the right or wrong upbringing of mothers and parents in general. 
In addition to these restrictions, it can lead to a significant loss of human capital 
and limit the country's ability to develop and compete in the global economy, 
and investing in women's education can have a positive effect on improving 
social progress and reducing poverty. In general, the condition of women's 
education in the first Taliban regime was dire, and women were mostly deprived 
of education and public life (Saigol, 2002). The situation under the current 
Taliban regime is still changing, but there are concerns that women's education 
and participation in public life will be limited again, despite the Taliban's 
promises. It remains to be seen whether the Taliban will allow women to fully 
participate in education and public life or continue to impose restrictions on 
women's rights. 

If we think logically, the influence of women's education in society is 
greater than that of men. Why? Because a woman, in her role as a mother, is 
considered to be the main part of a child's upbringing, and with her behavior, 
she determines the child's future, this is how the possibility of a man's ascension 
from a woman's lap is provided. In human life, raising a child is of special 
importance. These are the women who give birth to tomorrow's generation. In 
addition, women can play a role in society in two ways: one is by raising righteous 
children and handing them over to society. As half of society, their role and 
presence are in the political, economic, cultural, and scientific fields. Woman is 
the foundation of human existence and life. A woman is a role-playing architect 
and a master artist at laying the foundation and structure of human personality. 
There are two sides to the Taliban in relation to women's education 

The findings of the research show that there is a deep divide within the 
Taliban group regarding the education of girls, and this may be one of the factors 
behind the closure of girls' schools. On March 21, 2022 (the beginning of the 
Afghan school year-education year), the Taliban withdrew from their decision to 
reopen girls' schools, one day before the start of the school year. The Taliban 
leadership canceled the announced decision to reopen the schools and said that 
a comprehensive and Islamic plan is needed to reopen the schools for girls. This 
decision led to protests in Kabul and widespread international condemnation. 
But on that day, the female students returned to their homes with 
disappointment and tears in their eyes. 

A quote from female students regarding the closure of schools: "When I 
heard the news of the opening of schools yesterday, I was very happy... I cried 
to God, but today I was very upset. What can I say? I didn't say anything; what 
can I do? They destroyed our dreams. We are also girls. We wish to study, 
become doctors, and become engineers, but they don't want anything”.  Another 
quote from a teacher of girls' school in Kabul, "I see my students crying, and 
they don't want to leave the class." "It hurts me so much to see my students cry," 
she said.  A quote from a university student regarding the closure of universities: 
"The day the announcement was broadcast, we felt bad, and my friends and I 
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felt that we were an extra part of the society that wanted to remove us". She 
added that: I can participate in the demonstration, but for fear of harming my 
families, I cannot participate in the demonstration. But regarding the closure of 
schools and universities for women, the United Nations have remained silent 
and have only expressed their condemnation by distributing leaflets. Afghan 
women and girls hoped that these institutions would impose strict sanctions and 
restrictions on the Taliban, but this did not happen. 
Opposing views of girls' education 

The findings show that among the Taliban group, some members are 
strongly Islamist and extremist and against women's work and education. These 
are most of the leaders and fatwa givers in this group. Among them, Amir al-
Mu'minin, the Minister of Higher Education of the Taliban, and the Minister of 
the Propagation of Virtue and the Prevention of, the quote of the Minister of 
Higher Education of the Taliban in an interview with the media: "Education of 
girls is a foreign culture, and it was transferred to Afghanistan during the time 
of Amanullah Khan and Zahir Shah". In addition, he called the education of girls 
in conflict with Islam and Afghan and added that Amanullah Khan was trying 
to promote western prostitution and revelry by creating education for girls. After 
the publication of this interview, this Taliban minister was sanctioned by the 
European Union on March 7, 2023, in connection with the rapid violation of 
human and women's rights. 
Opinion in favor of girls' education 

Among the Taliban group, the members have educational qualifications, 
are in favor of women's work and education, and most of them are young and 
educated people. Among them the ministry of defense, the Minister of Foreign 
Affairs, the Deputy Minister of Foreign Affairs, the head of the National 
Olympic Committee, etc. The deputy foreign affairs minister quote: “Education 
is mandatory for both men and women." Noble scholars are present here; no 
one can deny his assumption. This is an absolute assumption. No one has any 
reason to say that I do not accept this; there is no religious reason. Dozens and 
hundreds of fatwas are available. Our property is full of scholars, and everyone 
agrees on this. The educational environment should be improved as soon as 
possible, and the gates of schools in Afghanistan should be opened to everyone 
as soon as possible. 

The chairman of National Olympic Committee of Taliban, is among the 
younger members and the moderate group of the Taliban who agree with the 
opening of girls' schools. The decision to postpone and prevent the education 
of female students will cause distance between the people and the Taliban rule 
and increasing the distance between the people and the Taliban will end in war, 
and the people will win the war. In addition, the families of some members of 
the Taliban group live outside the country and are busy studying there, but 
millions of girls in Afghanistan have been deprived of education. As a result, it 
turns out that in addition to the two sides of the Taliban, there are other issues 
related to women's education that have not yet been resolved. Because this group 
officially claimed that they were no longer against girls' education, in practice 
only a few of their officials allowed girls to be educated until puberty. 
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METHODS 

The research adopts a qualitative research method, specifically a case study 
approach, to provide a comprehensive exploration of the complex dynamics and 
contextual factors impacting women's access to education under the Taliban's 
ruling (Flick, 2014; Mutathahirin et al., 2022; Poya et al., 2023). Semi-structured 
interviews with female activists and students, conducted remotely through 
platforms like WhatsApp to ensure participant safety, provide first-hand 
accounts and perspectives on the impact of Taliban policies on girls' education. 
Additionally, a review of relevant sdocuments, including official reports, news 
reports, and media sources, offers insights into the historical context and 
evolving policies surrounding women's education under the Taliban rule. To 
analyze the collected data, thematic analysis is employed, enabling the 
identification of recurring themes, patterns, and commonalities in relation to 
women's education under the Taliban regime (Asmaldi et al., 2022; K, 2019). 
Thematic analysis facilitates a comprehensive interpretation of the data, leading 
to meaningful and coherent findings that shed light on the extent of Taliban 
influence, specific policies and practices, and the impact of Afghan culture and 
social values, all contributing to a deep understanding of the research questions 
(Akalibey et al., 2023; Fricke et al., 2023; Jaafar et al., 2023; Ranjbari et al., 2022).  

In this research, data has been collected through semi-structured 

interviews with female activists and student girls through WhatsApp. I hold a 

semi-structured interviews with fife school student and 1 female teacher and 2 

female activists. In addition, talked via voice call with 3 parents. Because of the 

security situation I conducted remotely through platforms such as WhatsApp to 

ensure access and safety of participants. Besed on review of documents and news 

reports: A comprehensive review of relevant documents including official 

reports and news reports will be conducted. I reviewed many national and 

international news media, articles and documents related to women education 

and Taliban.  

This review provides a historical context and insights into evolving 

policies and practices regarding women's education under Taliban rule. In 

addition, data has been collected through domestic and foreign media reports, 

magazine articles, and authoritative websites of national and international 

institutions related to women and education. All interview  and  document  data  

were  analyzed  thematically  using  the  Miles  and Huberman  interactive  

analysis  model.  After  the  interviews  were  completed  with all  informants,  a  

transcription  process  was  carried  out,  then  the  author  selected themes  that  

were  appropriate  to  the research  needs (Febriani et al., 2023; Oktavia et al., 

2023). 

 

RESULT AND DISCUSSION  

Women's education in Afghanistan has experienced significant issues 

during two different eras of Taliban control, the first from 1996 to 2001 and the 

second from 2021 to the present (Barazangi, 2013; Shaffer, 2019). These times 

highlight the difficulties Afghan women and girls have faced in pursuing an 
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education. The Taliban's ascension to power in the 1990s was a dark moment 

for women's education, with rigid interpretations of Islamic law severely limiting 

women's access to school and employment. Girls' schools were closed, women 

were prohibited from working outside the home, and curricula were changed to 

conform to Taliban dogma, resulting in disturbingly low female literacy rates. 

Following the Taliban's demise in 2001, numerous groups launched projects to 

create schools, educate teachers, and give vocational training to boost women's 

educational access. The United Nations' "Back to School" campaign intended to 

educate previously denied females. Despite advancements, societal norms, 

poverty, and security concerns remained issues. 

The findings of the research suggest that under Taliban rule in 

Afghanistan, women's education has been heavily restricted due to the Taliban's 

strict interpretation of Islamic law (Wolf, 2019). The Taliban has implemented 

policies and practices that have severely limited girls' access to education, leading 

to the destruction of schools and universities and the imposition of gender 

segregation. As a result, women have been deprived of education and work 

opportunities, negatively impacting their economic and social status. 

Furthermore, the research has shed light on the influence of Afghan 

culture and social values on women's access to education. It is evident that 

societal norms and values play a significant role in perpetuating gender 

inequalities and limiting women's educational opportunities. Cultural attitudes, 

coupled with poverty and security concerns, pose significant challenges to 

improving women's access to education in Afghanistan (Abukari, 2014; Karimi, 

2022; Sahar & Kaunert, 2021). 

Women's education in Afghanistan has experienced significant issues 

during two different eras of Taliban control, the first from 1996 to 2001 and the 

second from 2021 to the present. These times highlight the difficulties Afghan 

women and girls have faced in pursuing an education. The Taliban's ascension 

to power in the 1990s was a dark moment for women's education, with rigid 

interpretations of Islamic law severely limiting women's access to school and 

employment. Girls' schools were closed, women were prohibited from working 

outside the home, and curricula were changed to conform to Taliban dogma, 

resulting in disturbingly low female literacy rates. Following the Taliban's demise 

in 2001, numerous groups launched projects to create schools, educate teachers, 

and give vocational training to boost women's educational access. The United 

Nations' "Back to School" campaign intended to educate previously denied 

females. Despite advancements, societal norms, poverty, and security concerns 

remained issues (Baiza, 2013). 

Despite their assurances of allowing girls to attend school, the Taliban's 

return to power in 2021 aroused concerns regarding women's education. Attacks 

against female students and instructors, along with an all-male interim 

administration, raised questions about the government's commitment to 

women's rights. The report highlights the Taliban's significant barriers and limits 
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on women's education, which not only impede women's personal and economic 

growth but also violate their fundamental rights and obstruct societal and 

economic progress (Weigand, 2017). 

The results of this study paint a sobering picture of the barriers and limits 

placed on women's access to employment, higher education, and other social 

activities. During both of its reigns, the Taliban rule severely restricted girls' 

access to education. Girls were completely barred from attending school during 

the first phase (1996-2001), and women's employment possibilities were nearly 

nonexistent. Because the Taliban destroyed schools that allowed female students 

and teachers, female literacy rates fell significantly. Following the fall of the 

Taliban administration, there were efforts in Afghanistan to improve women's 

access to education. 

The Taliban first pledged a more moderate approach in the second phase 

(2021-present), but then imposed limitations on women's education and labor, 

raising worries about women's rights and access to education. During both 

periods, the Taliban imposed tight gender segregation, barred girls from 

attending school, limited women's work, and imposed a curriculum substantially 

influenced by their ideology, focused on religious themes and remove another 

subject. They announced in the second phase that girls will be allowed to attend 

school under specific conditions, but the execution is still dubious. 

Afghanistan's culture and societal conventions have long posed 

difficulties for women's education, with deep-seated gender inequities. Due to 

the Taliban's strict application of Islamic law, girls' education and women's 

employment are now prohibited. According to their worldview, women's only 

place is in the home. Additionally, women's educational opportunities severely 

declined throughout the administration. Women were not allowed to work 

outside the house, and girls were not allowed to enroll in schools or universities. 

The curriculum was altered to reflect the Taliban's ideology, neglecting essential 

courses and putting a greater emphasis on Islamic doctrines. 

As a young Afghan, it is clear that denying women's education is a 

violation of their fundamental rights and an obstacle to social and economic 

progress. Education is essential for the development of individuals and society 

as a whole, and women's education is vital for achieving gender equality and 

women's empowerment (Hanif et al., 2022; Hervey, 2023). Therefore, efforts 

should be made to ensure that women in Afghanistan have access to education 

and work and to protect their rights. This requires the support of international 

organizations and governments, as well as the promotion of gender equality in 

society. Today, many Afghan women and girls seem affected and disappointed, 

and only through these efforts can we hope to create a future in which women 

in Afghanistan have the opportunity to reach their full potential and grow and 

develop country to help. 

To address the challenges facing women's education in Afghanistan, 

especially under the Taliban regime, it is necessary to adopt a multifaceted 
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approach with the participation of various stakeholders including the 

international org, and the local community, Islamic institutions and Islamic 

countries and Muslim scholars and scientists should challenge the ideas of the 

Taliban in relation to women's education and call them for negotiation and 

debate, International community should impose restrictions and sanctions on 

the Taliban government and officials that prevent girls from studying, training 

and working,  Campaigns and awareness programs should be done to highlight 

the importance of girls' education and to eliminate misconceptions and 

stereotypes that prevent them from accessing education (Burridge et al., 2016). 

The international community should continue to provide financial and 

technical support to Afghanistan to strengthen the education system and ensure 

equal access to education for all. Donors can work with local partners to 

implement effective programs and initiatives that address the specific challenges 

faced by women and girls in accessing education, by implementing these 

recommendations, Afghanistan can make significant progress in promoting 

women's education, closing the gender gap, and empowering women and girls 

to use their capacities as active participants in the development of their country. 

However, it is important to understand that sustained efforts and long-term 

commitments from all stakeholders are necessary to overcome entrenched 

challenges and ensure sustainable change (Krzyżanowski, 2022; Pennell, 2016; 

Yaqubi & Mehrnoosh, 2023). 

In conclusion, the Taliban government has had a negative impact on 

women's education in Afghanistan in both periods. However, it is important to 

continue to support the right to education for women in Afghanistan, both now 

and in the future, and work towards a society that values and supports the 

education of all its members, regardless of gender (Azzahra et al., 2021; Chineme 

et al., 2022; Raouf, 2023; Snow & Matthews, 2016). In addition, there is a need 

for local communities to cooperate to remove cultural barriers and promote 

gender equality in society, and efforts should be made to interact with this group 

through the dialogue and interaction of influential scholars and elders within the 

framework of Islamic laws to ensure that girls can It is important that they go to 

school safely and without fear of violence. This may include negotiating with the 

Taliban to allow access to education or providing security and protection for 

schools and students (Kayen, 2022; Khoja-Moolji, 2015; Noury & Speciale, 

2016). 

 
CONCLUSION 

The Taliban's strict interpretation of Islamic law has significantly restricted 
women's access to education in Afghanistan, banning girls from attending school 
and destroying educational institutions, which has severely impacted women's 
economic and social status. The article emphasizes the need for multi-faceted 
approaches to advance women's education, including challenging the Taliban's 
ideology, increasing awareness, imposing restrictions, and providing suitable 
solutions with international support. Despite efforts to improve women's access 
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to education, challenges such as cultural attitudes, poverty, and security concerns 
persist. The return of the Taliban to power raises further concerns about the 
future of women's education and rights in Afghanistan, underscoring the 
necessity of comprehensive strategies to ensure equal educational opportunities 
for women. 
 

REFERENCES 

Abukari, A. (2014). Education of women in Islam: A critical Islamic 
interpretation of the Quran. Religious Education, 109(1), 4–23. 
https://doi.org/10.1080/00344087.2014.868203 

Akalibey, S., Ahenkan, A., Duho, K. C. T., Maloreh-Nyamekye, T., & Schneider, 
J. (2023). Drivers of green economy in an emerging market: Generic and 
sector-specific insights. Journal of Cleaner Production, 425. 
https://doi.org/10.1016/j.jclepro.2023.138857 

Albrecht, C., Rude, B., & Stitteneder, T. (2022). Women in Afghanistan: 
Developments over the Last 20 Years and the Return of the Taliban. CESifo 
Forum, 23(1), 57–62. 
https://doi.org/https://www.econstor.eu/handle/10419/250961 

Asmaldi, A., Husti, I., & Zamsiswaya, Z. (2022). Integration Between Religion 
and Science in Islamic Studies in Integrated Islamic Junior High School. 
Khalifa: Journal of Islamic Education, 6(2), 240. 
https://doi.org/10.24036/kjie.v6i2.274 

Asril, Z., Engkizar, Syafril, S., Arifin, Z., & Munawir, K. (2023). Perspective 
Chapter: A Phenomenological Study of an International Class Program at 
an Indonesian University. In Higher Education-Reflections from the Field. 
IntechOpen. https://doi.org/10.5772/intechopen.110325 

Azzahra, A., Shadrina, S., Wardana, G. A., Yandrizal, D., & Hasim, R. (2021). 
Islamic Education and Concept of Gender Using a Culture Approach in 
Minangkabau. Khalifa: Journal of Islamic Education, 5(2), 155. 
https://doi.org/10.24036/kjie.v5i2.129 

Baiza, Y. (2013). Education in Afghanistan: Developments, influences and 
legacies since 1901. In Education in Afghanistan: Developments, Influences and 
Legacies Since 1901 (pp. 1–314). https://doi.org/10.4324/9780203394342 

Barazangi, N. H. (2013). Why Muslim women are re-interpreting the Qur’an and 
Hadith: A transformative scholarship-activism. In Feminism, Law, and 
Religion (pp. 257–280). Routledge. 
https://doi.org/10.4324/9781315582184-22 

Burridge, N., Maree Payne, A., & Rahmani, N. (2016). ‘Education is as important 
for me as water is to sustaining life’: perspectives on the higher education 
of women in Afghanistan. Gender and Education, 28(1), 128–147. 
https://doi.org/10.1080/09540253.2015.1096922 

Çevik, S., Kartal, M., & Khatir, A. Q. (2021). The Impact of Socio-Demographic 
Factors on the Gender Norms about Women outside Working in 
Afghanistan. Gümüşhane Üniversitesi Sosyal Bilimler Enstitüsü Elektronik Dergisi, 
12(3), 801–813. https://doi.org/https://doi.org/10.36362/gumus.876408 

Chineme, A., Assefa, G., Herremans, I. M., Wylant, B., & Shumo, M. (2022). 
African Indigenous Female Entrepreneurs (IFÉs): A Closed-Looped Social 
Circular Economy Waste Management Model. Sustainability (Switzerland), 
14(18). https://doi.org/10.3390/su141811628 

https://doi.org/10.1080/00344087.2014.868203
https://doi.org/10.1016/j.jclepro.2023.138857
https://doi.org/https:/www.econstor.eu/handle/10419/250961
https://doi.org/10.24036/kjie.v6i2.274
https://doi.org/10.5772/intechopen.110325
https://doi.org/10.24036/kjie.v5i2.129
https://doi.org/10.4324/9780203394342
https://doi.org/10.4324/9781315582184-22
https://doi.org/10.1080/09540253.2015.1096922
https://doi.org/https:/doi.org/10.36362/gumus.876408
https://doi.org/10.3390/su141811628


Amiri, M. H., Ahmadi, B. 

International Journal of Islamic Studies Higher Education 

Vol. 2, No. 3, pp. 205-222, 2023 

 

219 

 

       
       

Engkizar, E., K, M., Kaputra, S., Arifin, Z., Syafril, S., Anwar, F., & 
Mutathahirin, M. (2021). Building of Family-based Islamic Character for 
Children in Tablighi Jamaat Community. Ta’dib, 24(2), 299. 
https://doi.org/10.31958/jt.v24i2.4847 

Febriani, A., Wiza, R., & Adlin Binti Wan Aminudin, W. S. (2023). Profile 
Analysis of Gifted Student Selection in Excellent Schools in Indonesia. 
International Journal of Multidisciplinary Research of Higher Education, 6(4), 188–
195. https://doi.org/10.24036/ijmurhica.v4i4.161 

Feyyaz, M. (2016). Religion, ethnicity, social organizations and terrorists’ 
behavior – a case of Taliban movement in Pakistan. Behavioral Sciences of 
Terrorism and Political Aggression, 8(2), 111–134. 
https://doi.org/10.1080/19434472.2015.1062791 

Flick, U. (2014). Challenges for Qualitative Inquiry as a Global Endeavor: 
Introduction to the Special Issue. In Qualitative Inquiry (Vol. 20, Issue 9). 
Sage Publications. https://doi.org/10.1177/1077800414543693 

Fricke, A., Döllner, J., Asche, H., & Isaac, F. (2023). Optimising a Virtual 3D 
City Model for Citizen-Based Urban Development in East Jerusalem. In G. 
O., M. B., S. F., R. A.M.A.C., G. C., K. Y., & T. C.M. (Eds.), Lecture Notes 
in Computer Science (including subseries Lecture Notes in Artificial Intelligence and 
Lecture Notes in Bioinformatics): Vol. 14107 LNCS (pp. 521–535). Springer 
Science and Business Media Deutschland GmbH. 
https://doi.org/10.1007/978-3-031-37114-1_36 

Ghasemi, M. E. (1999). Islam, international human rights & women’s equality: 
Afghan women under Taliban rule. Southern California Review of Law and 
Women’s Studies, 
8(ttps://www.researchgate.net/publication/329885764_WOMEN_UND
ER_TALIBAN_REGIME_A_THEORETICAL_PERSPECTIVE), 445–
467. 

Gupta, A. (2019). Book Review: I am Malala The girl who stood up for education 
and was shot by the Taliban. In Journal of Development Research (Vol. 12, Issue 
3). Hachette UK. https://doi.org/10.54366/jdr.12.3.2019.52-55 

Hanemann, U. (2015). Home-Based Schools: Increasing the Access of 
Education to Afghan Girls and Women. In International Perspectives on Home 
Education: Do We Still Need Schools? (pp. 237–253). 
https://doi.org/10.1057/9781137446855_17 

Hanif, K., Ahmad, M. A., Raees, F., Riasat, M., & Ilyas, A. (2022). Women’s 
Right in Afghanistan Under Taliban Rule 1996-2001 and 2021-2022: A 
Comparative Study. Journal of Namibian Studies, 32, 314–332. 
https://doi.org/https://doi.org/10.59670/jns.v32i.5192 

Harsch, S., Jawid, A., Jawid, M. E., Saboga Nunes, L., Sahrai, D., & 
Bittlingmayer, U. H. (2021). The relationship of health literacy, wellbeing 
and religious beliefs in neglected and unequal contexts—Results of a survey 
study in central Afghanistan. Health Promotion Journal of Australia, 32(S1), 80–
87. https://doi.org/10.1002/hpja.419 

Hervey, F. M. (2023). The Movement Toward Expression in 21st-Century 
Afghan Women’s Poetry: War, Senses, and Silence. In Routledge Handbook of 
Post Classical and Contemporary Persian Literature (pp. 143–176). 
https://doi.org/10.4324/9781315124230-7 

Jaafar, A., Deni, E. P., Febriani, A., Lestari, R., Yelliza, M., & Sari, W. W. (2023). 

https://doi.org/10.31958/jt.v24i2.4847
https://doi.org/10.24036/ijmurhica.v4i4.161
https://doi.org/10.1080/19434472.2015.1062791
https://doi.org/10.1177/1077800414543693
https://doi.org/10.1007/978-3-031-37114-1_36
https://doi.org/10.54366/jdr.12.3.2019.52-55
https://doi.org/10.1057/9781137446855_17
https://doi.org/https:/doi.org/10.59670/jns.v32i.5192
https://doi.org/10.1002/hpja.419
https://doi.org/10.4324/9781315124230-7


Investigating the Status of Women's Education under Taliban Rule 

International Journal of Islamic Studies Higher Education 

Vol. 2, No. 3, pp. 205-222, 2023 

 

220 

 

 

Problems of Learning Arabic in Islamic Boarding Schools. International 
Journal of Multidisciplinary Research of Higher Education, 6(3), 147–154. 
https://doi.org/10.24036/ijmurhica.v6i3.141 

K, M. (2019). Building Students’ Emotional Quotient Through Religion 
Teaching in Public Higher Institution. Khalifa: Journal of Islamic Education, 
3(1), 56. https://doi.org/10.24036/kjie.v3i1.23 

Karimi, F. (2022). Hope, That Small Flame in a Dark Room in Afghanistan. 
World Literature Today, 96(1), 25–27. 
https://doi.org/10.1353/WLT.2022.0013 

Kayen, H. S. (2022). Improvements and Setbacks in Women’s Access to 
Education: A Case Study of Afghanistan. Muslim Education Review, 1(1), 19–
36. https://doi.org/10.56529/mer.v1i1.5 

Khoja-Moolji, S. (2015). Suturing Together Girls and Education: An 
Investigation Into the Social (Re)Production of Girls’ Education as a 
Hegemonic Ideology. Diaspora, Indigenous, and Minority Education, 9(2), 87–
107. https://doi.org/10.1080/15595692.2015.1010640 

Khwajamir, M. (2016). History and Problems of Education in Afghanistan. SHS 
Web of Conferences, 26, 01124. 
https://doi.org/10.1051/shsconf/20162601124 

Krzyżanowski, M. (2022). Pre-2001 Taliban Religious Ideology – Context, Roots 
and Manifestations. Studia Religiologica, 54(4), 307–325. 
https://doi.org/10.4467/20844077sr.21.019.17241 

Kumar, A. (2019). Curriculum as a Process of Conditioning in Asia: Ideology, 
Politics, and Religion. Curriculum Studies Worldwide, 113–149. 
https://doi.org/10.1007/978-3-030-01983-9_5 

Lo, S.-F., Lu, W.-M., Chang, C.-W., Hung, S.-W., & Yang, L.-L. (2023). An 
efficiency-driven approach for global ecological industrial parks. Journal of 
Cleaner Production, 424. https://doi.org/10.1016/j.jclepro.2023.138837 

Mashwani, H. U. (2017). Female Education in Afghanistan: Opportunities and 
Challenges. International Journal For Innovative Research In Multidisciplinary Field, 
3(11), 86. https://doi.org/https://ssrn.com/abstract=3084799 

McCleary-Sills, J., Hanmer, L., Parsons, J., & Klugman, J. (2015). Child Marriage: 
A Critical Barrier to Girls’ Schooling and Gender Equality in Education. 
Review of Faith and International Affairs, 13(3), 69–80. 
https://doi.org/10.1080/15570274.2015.1075755 

Mulholland, R. (2023). Culture, Education and Conflict: The Relevance of 
Critical Conservation Pedagogies for Post-conflict Afghanistan. Studies in 
Conservation, 68(3), 283–297. 
https://doi.org/10.1080/00393630.2022.2025706 

Mutathahirin, M., Muliati, I., Hasnah, H., & Oktavia, G. (2022). Ten Students’ 
Motivation in Memorizing Quran: A Case Study at Rumah Quran in 
Padang Indonesia. International Journal of Islamic Studies Higher Education, 1(1), 
1–13. https://doi.org/10.24036/insight.v1i1.86 

Najibi, P., & McLachlan, C. (2023). Moving Towards a Sustainable Future for 
Women in Afghanistan Through Increased Tertiary Education 
Participation: Challenges and Possibilities. Sustainable Development Goals 
Series, Part F2750(3), 245–259. https://doi.org/10.1007/978-981-19-5008-
7_17 

Nakanishi, Y. (2022). Exploring the Needs of Female Afghan Migrants Living 

https://doi.org/10.24036/ijmurhica.v6i3.141
https://doi.org/10.24036/kjie.v3i1.23
https://doi.org/10.1353/WLT.2022.0013
https://doi.org/10.56529/mer.v1i1.5
https://doi.org/10.1080/15595692.2015.1010640
https://doi.org/10.1051/shsconf/20162601124
https://doi.org/10.4467/20844077sr.21.019.17241
https://doi.org/10.1007/978-3-030-01983-9_5
https://doi.org/10.1016/j.jclepro.2023.138837
https://doi.org/https:/ssrn.com/abstract=3084799
https://doi.org/10.1080/15570274.2015.1075755
https://doi.org/10.1080/00393630.2022.2025706
https://doi.org/10.24036/insight.v1i1.86
https://doi.org/10.1007/978-981-19-5008-7_17
https://doi.org/10.1007/978-981-19-5008-7_17


Amiri, M. H., Ahmadi, B. 

International Journal of Islamic Studies Higher Education 

Vol. 2, No. 3, pp. 205-222, 2023 

 

221 

 

       
       

in Japan. Asean Social Work Journal, 10(2), 35–49. 
https://doi.org/10.58671/aswj.v10i2.28 

Niaz Asadullah, M., Alim, M. A., & Anowar Hossain, M. (2019). Enrolling girls 
without learning: Evidence from public schools in Afghanistan. Development 
Policy Review, 37(4), 486–503. https://doi.org/10.1111/dpr.12354 

Noury, A. G., & Speciale, B. (2016). Social constraints and women’s education: 
Evidence from Afghanistan under radical religious rule. Journal of 
Comparative Economics, 44(4), 821–841. 
https://doi.org/10.1016/j.jce.2016.07.005 

Oktavia, G., Febriani, A., & Sepriasa, A. (2023). Upaya Guru Dalam Membentuk 
Akhlak Peserta Didik. Murabby: Jurnal Pendidikan Islam, 6(2), 126–135. 
https://doi.org/https://doi.org/10.15548/mrb.v6i2.3457 

Paivandi, S. (2019). Gender Representations in Iranian School Textbooks. In 
Women, Islam, and Education in Iran (pp. 51–83). Routledge. 
https://doi.org/10.4324/9781315301754-4 

Pennell, R. (2016). What is the significance of the title ‘Amīr al-mu’minīn?’’.’ 
Journal of North African Studies, 21(4), 623–644. 
https://doi.org/10.1080/13629387.2016.1157482 

Pherali, T., & Sahar, A. (2018). Learning in the chaos: A political economy 
analysis of education in Afghanistan. Research in Comparative and International 
Education, 13(2), 239–258. https://doi.org/10.1177/1745499918781882 

Poya, A., Ghalia, B., & Hamat, M. A. B. A. (2023). Divorce of Intoxicated 
Persons in the Islamic Jurisprudence and Afghan Civil Law: An Inductive 
and Analytical Juridical Study. International Journal of Islamic Studies Higher 
Education, 2(1), 41–62. https://doi.org/10.24036/insight.v2i1.141 

Qahar Sarwari, A., & Adnan, H. M. (2023). Analysis of discourses in the Islamic 
World about the ban upon women’s education by the Taliban in 
Afghanistan. Issues in Educational Research, 33(3), 1148–1160. 
https://doi.org/https://search.informit.org/doi/10.3316/informit.T2024
050800009300600579084 

Ranjbari, M., Shams Esfandabadi, Z., Ferraris, A., Quatraro, F., Rehan, M., 
Nizami, A.-S., Gupta, V. K., Lam, S. S., Aghbashlo, M., & Tabatabaei, M. 
(2022). Biofuel supply chain management in the circular economy 
transition: An inclusive knowledge map of the field. Chemosphere, 296. 
https://doi.org/10.1016/j.chemosphere.2022.133968 

Raouf, M. E. (2023). Testimony: The return of the Taliban: Education in danger 
in contemporary Afghanistan. Geographies of Globalized Education Privatization: 
International Perspectives, 205–214. https://doi.org/10.1007/978-3-031-
37853-9_11 

Saeed, H. (2015). Empowering Unheard Voices through “Theatre of the 
Oppressed”: Reflections on the Legislative Theatre Project for Women in 
Afghanistan - Notes from the Field. Journal of Human Rights Practice, 7(2), 
299–326. https://doi.org/10.1093/jhuman/huu028 

Sahar, A., & Kaunert, C. (2021). Higher education as a catalyst of peacebuilding 
in violence and conflict-affected contexts: the case of Afghanistan. 
Peacebuilding, 9(1), 57–78. 
https://doi.org/10.1080/21647259.2020.1731123 

Shaffer, R. (2019). The Threat from Within: Recognizing Al Qaeda-Inspired 
Radicalization and Terrorism in the West. Terrorism and Political Violence, 

https://doi.org/10.58671/aswj.v10i2.28
https://doi.org/10.1111/dpr.12354
https://doi.org/10.1016/j.jce.2016.07.005
https://doi.org/https:/doi.org/10.15548/mrb.v6i2.3457
https://doi.org/10.4324/9781315301754-4
https://doi.org/10.1080/13629387.2016.1157482
https://doi.org/10.1177/1745499918781882
https://doi.org/10.24036/insight.v2i1.141
https://doi.org/https:/search.informit.org/doi/10.3316/informit.T2024050800009300600579084
https://doi.org/https:/search.informit.org/doi/10.3316/informit.T2024050800009300600579084
https://doi.org/10.1016/j.chemosphere.2022.133968
https://doi.org/10.1007/978-3-031-37853-9_11
https://doi.org/10.1007/978-3-031-37853-9_11
https://doi.org/10.1093/jhuman/huu028
https://doi.org/10.1080/21647259.2020.1731123


Investigating the Status of Women's Education under Taliban Rule 

International Journal of Islamic Studies Higher Education 

Vol. 2, No. 3, pp. 205-222, 2023 

 

222 

 

 

31(6), 1369–1370. https://doi.org/10.1080/09546553.2019.1666574 
Sharon, M. (2017). The development of the debate around the legitimacy of 

authority in early Islam. In The Articulation of Early Islamic State Structures (pp. 
15–35). https://doi.org/10.4324/9781315241258-2 

Singh, R. K. R. (2022). Convulsed Women’s Rights in Afghanistan Pursuant to 
Taliban Governance in Early Twenty-first Century. In Analysing the Current 
Afghan Context (pp. 114–133). https://doi.org/10.4324/9781003365006-9 

Snow, C. E., & Matthews, T. J. (2016). Reading and Language in the Early 
Grades. The Future of Children, 26(2), 57–74. 
https://doi.org/http://www.jstor.org/stable/43940581 

Stromquist, N. P. (2015). Women’s Empowerment and Education: Linking 
knowledge to transformative action. European Journal of Education, 50(3), 
307–324. https://doi.org/10.1111/ejed.12137 

Wahyono, D. (2022). Patriarchal Oppression on Women in Pakistan Reflected 
in Malala Yousefzai and Christina Lamb’S I Am Malala. Anaphora: Journal of 
Language, Literary and Cultural Studies, 4(2), 170–188. 
https://doi.org/10.30996/anaphora.v4i2.6075 

Weigand, F. (2017). Afghanistan’s Taliban–Legitimate Jihadists or Coercive 
Extremists? Journal of Intervention and Statebuilding, 11(3), 359–381. 
https://doi.org/10.1080/17502977.2017.1353755 

Wimpelmann, T. (2015). One step forward and many to the side: Combating 
gender violence in Afghanistan, 2001-2014. Women’s Studies International 
Forum, 51, 101–109. https://doi.org/10.1016/j.wsif.2014.11.007 

Wolf, S. O. (2019). The 2019 Intra-Afghan Peace Conference : Another political 
feint by the Taliban. In South Asia Democratic Forum (Issue n 147). 
https://www.sadf.eu/wp-content/uploads/2019/07/COMMENT-
147.DohaTalks.SOW_-1.pdf 

Yaqubi, A. W., & Mehrnoosh, Z. (2023). Afghan Women and the Issue of 
Education: A Hundred Years of Conflict Between Tradition and 
Modernity. Interchange, 54(4), 465–478. https://doi.org/10.1007/s10780-
023-09507-6 

Yousufi, F. (2021). The Prospect of Women’s Rights in the Post-Taliban-
Government Peace Agreement. Journal of International Women’s Studies, 22(9), 
1–18. https://doi.org/https://vc.bridgew.edu/jiws/vol22/iss9/1 

 
 
 
 

Copyright holder: 
© Amiri, M. H., Ahmadi, B. (2023) 

 
First publication right: 

International Journal of Islamic Studies Higher Education 
 

This article is licensed under: 

CC-BY-SA 

https://doi.org/10.1080/09546553.2019.1666574
https://doi.org/10.4324/9781315241258-2
https://doi.org/10.4324/9781003365006-9
https://doi.org/http:/www.jstor.org/stable/43940581
https://doi.org/10.1111/ejed.12137
https://doi.org/10.30996/anaphora.v4i2.6075
https://doi.org/10.1080/17502977.2017.1353755
https://doi.org/10.1016/j.wsif.2014.11.007
https://www.sadf.eu/wp-content/uploads/2019/07/COMMENT-147.DohaTalks.SOW_-1.pdf
https://www.sadf.eu/wp-content/uploads/2019/07/COMMENT-147.DohaTalks.SOW_-1.pdf
https://doi.org/10.1007/s10780-023-09507-6
https://doi.org/10.1007/s10780-023-09507-6
https://doi.org/https:/vc.bridgew.edu/jiws/vol22/iss9/1

